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Abstract 
The aim of this study is to focus the attention on a specific dimension of scholastic experience of the new generation of 
immigrants, that is to say that of school as a place where it is possible to build cross-cultural relations, to promote cross-cultural 
dialogue, and images of the world concerning the creation of living together citizenship in a plural society are learnt, that is of a 
citizenship that respects the differences and at the same time is based on respect of common values and fundamental human 
rights. The choice to focus on this topic,  that is the one of cross-cultural education, is an answer to the need to develop an aspect 
of the scholastic experience of the new generation of immigrants less studied compared to the dimension of the school as a place 
of cognitive learning and scholastic success, but today it appears to be particularly significant. Indeed, western societies are 
undergoing significant changes, these are due to globalisation processes and to international migrations. Such societies are 
characterized by the multiethnic aspect and are shaped by conflicting forces between the recognition of the differences on one 
hand and the creation of social integration on the other (Featherstone, 1996; Bauman, 1998; 1999; 2000; Besozzi, 1999; Cesareo, 
2000; 2001; Ambrosini, 2008; Ambrosini and Abbatecola, 2009). In such a scenario, the school is characterized in an increasing 
way for a plural experience and for the existence in the class of a variety of languages, different cultural perspectives and 
different scholastic levels. This means that school is at the centre of the issue of the quality of the future living together in a 
multiethnic society, because it creates a key institution for the promotion of social cohesion, as well as for the acquisition of the 
necessary competence for the social and economic integration of tomorrow’s citizens. 
© 2010 Elsevier Ltd. 
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1. Introduction and research guidelines 
This research is dedicated to the development of a dimension of the scholastic experience of the Italian and 
foreign students, that of the school as a place where to build cross-cultural relations and where images of the world 
are learnt concerning the creation of citizenship to live together in a multiple society, less developed in comparison 
to the scholastic results, but nowadays it appears more meaningful. 
Indeed, school is characterized in an increasing way by a multiple experience and it is placed at the core of the 
question regarding the quality of the future living together in a multiethnic society, because it is both the key 
institution for promoting social cohesion, and for the acquisition of the necessary competences for the social and 
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economic integration of the citizens of the future (Ambrosini, 2008:10; Besozzi, 2005; Cesareo, 2008; Giovannini, 
2008; Clementi, 2008; Dalla Zuanna et al., 2009).  
The increase of foreigners in Italy and the passage from temporary immigration to a populating immigration 
(Ambrosini, 2004: 20), with the birth or first socialization of the immigrants children in the reception country, 
modify from the bottom our society and lay down a series of crucial challenges in redefining social life in our 
country (Ambrosini, 2008b:12).  
In the ambit of the general increase of foreign citizens resident in the Italian territory - at the 1° January 2008 
(Istat, October 2008) the foreign citizens resident in the Italian territory are 3.432.651 equivalent to 5,8% of the total 
resident population, with an increase compared to the 1° January 2007 of 493.729 units (+16,8%), mainly due to  
“EU countries of new adhesion” (particularly Romanian citizens passed from 342 thousand to 625 thousand 
residents) -, the minors are a segment of the population that occupies a growing weight with 767.060 units, that is to 
say 22,3% of foreigners, and the most important component of the overall growth of minors with a foreign 
citizenship is represented by children born in Italy from foreign parents (second generations): 457.345 units, 
equivalent to 13,3% of foreigners and to 11,4% of the total born. 
The stabilization phenomenon of the migration processes is reflected also in the Public Education Ministry’s 
data, according to which the Italian school in ten years has seen the enrolment of over 500.000 foreign students. In 
other words, the presence of non Italian students is by now a structural data of our scholastic system and it entails 
transformation of the demographic and social  basis of the scholastic population (Ministero Pubblica Istruzione, 
luglio 2008; Giovannini, 2008, pp. 131-143; Ambrosini, 2008b).  
In the scholastic year 2007/2008 in our schools the enrolment of 574.133 foreign students was registered, equal to 
6,4% of the total student population- a quantity that had tripled in comparison to the scholastic year 2001/2002 (in 
the scholastic year 2001/2002 a presence of 196.414 students with non Italian citizenship was registered, equivalent 
to  2,2% of the total of students) – and an expansion of foreign students carrying out the entire formative itinerary 
within the Italian school system is verified. Indeed, the foreign students born in Italy are around 199 thousand and 
are the 35% of the non Italian students, corresponding to the 2,2% of the total students. The presence of foreign 
students has increased in every order of school and it reaches high levels in primary school- 7,7%- and in the first 
level of secondary school- 7,3%- (Ministero della Pubblica Istruzione, luglio 2008; Giovannini, 2008, pp.131-143). 
Towards the migration phenomena, the Italian law provides a model of school that is integrating and cross-
cultural, a school, that is to say, that is directed at promoting the dialogue between the members of the different 
cultures and that provides the necessary competences to develop a multiple citizenship based on the communal 
sharing, with the objective of supporting social living together (Ministero Pubblica Istruzione, 2007; Clementi, 
2008). As a matter of fact, In Italy, the right of education has been assimilated by the regulations, since the eighties, 
with a direct influence on the inclinations expressed in European ambit too. 
Cross-culture is also one of the central topics of the document “La via italiana per la scuola interculturale e 
l’integrazione degli alunni stranieri” (Ministero Pubblica Istruzione, Ottobre 2007), which establishes the 
orientation of the “Carta dei valori della cittadinanza e dell’integrazione” (Ministero degli Interni, 2007) and 
represents the direction in which Europe is moving- which declared the year 2008 “European year of cross-culture 
dialogue” (Decision n. 1983/2006/EC). 
Indeed, cross-cultural teaching perspective is seen as central within European tendencies. According to the 
definition of Europe’s Council, cross-cultural dialogue  «is the process that translates into an open and respectful 
exchange of point of views between people, groups and organizations» with different cultural perspectives and 
different visions of the world (Ismu, 2009: 122; Council of Europe, 2008; EriCarts, 2008). School creates the 
privileged place where to carry out the cross-cultural dialogue, because social cohesion can be applied if in the 
educational processes conditions for the development of attitudes like cross-cultural competences and the ability to 
dialogue with people from other cultures are created to favour the respect of the fundamental values and rights of the 
hosting society. 
Cross-cultural education offers therefore as objectives co-operation, equality and social cohesion. In this case the 
cross-cultural class is seen as a place of identity formation for all the students (Mpi, 2007:9; Ocse, 2007; Council of 
Europe, 2008; Commissione delle Comunità Europee, 2008; Nesse network, 2008; EriCarts, 2008). 
The cross-cultural- as a capable perspective to conciliate the common code of living together with the request of 
recognising cultural differences (Cesareo, 2008) – is considered with an increasing interest also within the current 
debate on questions set by the growth of the multiethnic character of the western societies and by the ways of  
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solving problems of inter-ethnic living together (Featherstone, 1996; Bauman, 1999a; 1999b; 2001; Besozzi, 1999; 
2001; Cesareo, 2000; 2001; 2006; Ambrosini, 2007; 2008a; 2008b; Mentasti-Ottaviano, 2008).  
Cross-culturalism tries to go beyond the limits of assimilation and differentiation that however maintain good 
points and qualifies for a multiplicity of relations and exchanges between the different cultures, but always from the 
point of view of sharing a nucleus of values which cannot be renounced: «it differentiates from multiculturalism 
because the distinctive element is given by the dialogue between different cultures, with their consequent reciprocal 
opening and with a particular attention at picking and interpreting the dynamics of the current cultural 
transformations» (Cesareo, 2008: 31).  
In such a scenario, it is important to analyze the dimension of the school as a place to build a multiple citizenship. 
Such a dimension has been investigated within the carried out research – through the provision of a questionnaire, 
prepared also on the base of the investigations carried out by De Piccoli, Favretto e Zaltron (2001), da Giovannini e 
Queirolo Palmas (2002), da Besozzi (2003), da Cologna e Breveglieri (2003), dall’ Istituto Iard (2006) e da Barbagli 
(2006) – in the second and third years of the first level of secondary school in the provinces of Teramo and Pescara 
with the highest percentage of foreign students, that is to say in a reality that hasn’t been investigated yet and that 
recently has had an intensification in the number of foreign students (in some cases, for example in the first level of 
secondary school in the province of Teramo, the foreign students have reached a percentage incidence of the total 
number of students the same or above compared to the national average). 
The results of the research –which was carried out on a sample of over 1.300 Italian and foreign students- are still 
being elaborated. Nevertheless the questionnaires of the students (266 Italians and 117 non Italians) belonging to the 
third year in the schools of Martinsicuro,  Alba Adriatica,  Tortoreto,  Campli,  San Nicolò a Tordino,  Sant’Egidio 
alla Vibrata ( that is to say the schools that registered a higher concentration of foreign students and that are situated 
in the province of Teramo) have been analyzed, this is around one third of the whole sample. 
2. The context of the research 
Abruzzo has become in recent years an attraction pole for foreign citizens, encouraged by the choice of their 
settlement paths by the reasonable working opportunities and by the possibility of social settling that the regional 
territory is able to offer. The Abruzzo region, with the 4,5% (59.749 units) of foreign residents over the regional 
population, is an exception of the Mezzogiorno, where the percentage incidence of the non Italian citizens varies 
between 1,5% and 2,5%. In particular, the territory of the province of Teramo has seen an increase sustained by the 
presence of immigrants and there are some steady groups that play the function of a ring in the migration chain. 
According to official sources Istat (October 2008) it is estimated that the areas mainly interested by the settlement of 
foreigners are the coastal areas of Teramo, in relation to the employment activities traditionally linked to the 
catering industry and commerce in Val Vibrata, above all for the artisan activities, especially the textile one. 
Therefore, the main concentration of non Italian residents is in the province of Teramo -  (17.844 units, equivalent to 
5,8% of the resident population), followed by L’Aquila where there are 16.971 foreign residents (equivalent to 5,5% 
of the provincial population), while in Chieti the foreigners are 14.315 (equivalent to 3,6% of the resident 
population) and in Pescara they are 10.619 (equivalent to 3,4% of the resident population). In the province of 
Teramo there are also the most significant number of minors –  23,0% of the foreign residents, compared to 20,4% 
of the province of L’Aquila and Chieti and 18,7% in the province of Pescara – and of the foreigners born in Italy 
(12,8%). 
The phenomenon of the growth of foreign presence in the Abruzzo region is registered also in the data on 
students with non Italian citizenship detected by the computing system of the Ministry of Public Education. In the 
scholastic year 2007/2008, the percentage incidence of foreign students enrolled in the region’s schools over the 
total scholastic population reached 5% (9.690 units): a number inferior of almost a point and a half percentage of the 
national mean (6,4%), but it overtakes in a significant way the percentage of the South which fluctuate between 
2,3% and 1,2%.The province that registers the majority of numbers of foreign students is Teramo with 7% (3.016 
units), with peaks in the primary and inferior secondary schools. In the schools in L’Aquila there are 2.579 non 
Italian students (equivalent to 6,2% of the total students in the province), in the province of Chieti 2.297 foreign 
students (equivalent to 4%) and in the schools in the province of Pescara 1.798 foreign students (equivalent to 
3,65%). In the Teramo reality the highest concentration of foreign students born in Italy is registered: 1.000 units, 
equivalent to 31% of the total number of foreign students in the province.  
3. Presentation and comment of the data 
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2. The context of the research 
3. Presentation and comment of the data 
The dimension of the school as a place of formation of a multiple citizenship has been explored through items, 
addressed to the Italian and non Italian students, based on the idea of plurality of belonging, on the living together 
codes, on the idea of citizenship, on cross-cultural relations, on the behaviour with school mates and in groups of 
peers, on the aspects of regulations related to everyday interactions in a familiar ambit- the regulations that confirm 
the outings, the dresscodes and the people to meet, regulations related to the domestic life management- on the 
presence of the family, on the values considered important in life. 
The theme of the school as a place where to build cross-cultural relations and where to learn images of the world 
that have to do with the formation of the living together in a multiple society has been dealt with asking the students 
if they think it is correct to teach the Italian Constitution in the Italian schools to all students, if they think that in the 
Italian schools they should only teach Italian and European culture and history or the history and culture of all 
people.  
From a first comment of a partial analysis of the data it seems to stand out that substantially both the Italians and 
the foreigners agree on thinking that it is right to study the Italian Constitution in the Italian schools to all the 
students ( 89,1% of the Italians interviewed and 83,8% of the foreigners; if we distinguish  foreigners born in Italy 
or that have attended all the schools in Italy and foreigners that arrived in Italy after the age of seven we notice how 
the percentage of the former that answered “yes”- the 92,5% - is even higher than the one of the Italians who gave 
the same answer). Besides, both the Italians and the foreigners seem to show  quite a strong orientation towards the 
teaching of the history of all the nations and populations (73,3% of Italians and 73,3% of foreigners). As concerning 
the teaching of only Italian and European culture or the cultures of the world we notice how the 70,4% of the whole 
sample thinks that the objective of the Italian school is to teach all the cultures of the world, however we notice a 
slight difference between the Italians and the foreigners: the Italians that answered “all the cultures of the world” are 
72,2% of the interviewed, the foreigners are 66,1%. 
 
Table1. Teaching of the Italian Constitution 
 
 
 
 
 
 
 
 
Table2. Teaching the Italian Constitution for ages of immigration 
 
 
 
 
 
 
 
Table 3. Teaching of History 
 
 
 
 
 
 
 
 
Table 4. Teaching of the culture 
 
The objective of the Italian school is to Spread the Italian and 
European culture 
Spread the culture of all 
countries of the world 
Total 
Italians 27,8% 72,2% 100% 
Non Italians 33,9% 66,1% 100% 
Total Italians and non Italians 29,6% 70,4% 100% 
 
Is it correct to teach the Italian Constitution in the 
Italian schools to all students? 
Yes No Total 
Italians 89,1% 10,9% 100% 
Non Italians 83,8% 16,2% 100% 
Total Italians and non Italians 87,4% 12,6% 100% 
Is it correct that all students should study the Italian 
Constitution in the Italian schools? 
Yes No Total 
Foreigners born in Italy or arrived before the age of six 92,5% 7,5% 100% 
Foreigners arrived in Italy after the age of seven 78,4% 21,6% 100% 
Italians 89,1% 10,9% 100% 
In the Italian schools they should teach Only Italian and 
European History 
The history of all the 
nations and population 
Total 
Italians 26,7% 73,3% 100% 
Non Italians 26,7% 73,3% 100% 
Total Italians and non Italians 26,7% 73,3% 100% 
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The question that wanted to investigate the opinion of the students regarding the teaching of the only catholic 
religion in the schools, of “all religions” or “no religion”, unanimously, about half of the Italians and half of the 
foreigners ( 54,2% of the Italians and 50,4% of the foreigners) answered “only the catholic religion”, about one third 
answered “all religions” and few gave the answer “no religion”( 13,3% of the Italians and 14,5% of the foreigners). 
Instead, quite a difference in opinion between the Italians and foreigners is registered regarding the display of 
symbols of the catholic religion in the Italian schools, the ones of all religions, or no religious symbol. Indeed, the 
67,3% of the Italians thinks that in the school only catholic symbols should be displayed, only 13,2% thinks that it is 
right to display all religious symbols and 19,5% that it is correct to display no religious symbol; while the foreigners 
who think that it is correct to display only the catholic symbols are 40,5% of the interviewed, 32,8% think that all 
the religious symbols should be displayed and 26,7% that no religious symbols should be displayed. 
 
Table 5. Teaching of religion 
 
In the Italian school they should teach Only catholic religion All the religions No religion Total 
Italians 54,2% 29,5% 16,3% 100% 
Non Italians 50,4% 35,0% 14,5% 100% 
Total Italians and non Italians 53,0% 31,2% 15,7% 100% 
 
Table 6. Exhibition of religious symbols 
 
Do you think it is correct in the 
Italian schools 
To display only 
symbols of the catholic 
religion 
To display symbols of the 
catholic religion  and also other 
religions 
To display no 
religious symbol 
Total 
Italians 67,3% 13,2% 19,5% 100% 
Non Italians 40,5% 32,8% 26,7% 100% 
Total Italians and non Italians 59,2% 19,1% 21,7% 100% 
 
The feeling of National identification or of multiple belonging has been detected through the question “do you 
feel” and giving different possibilities of answers. From a first acknowledgement it appears how a good percentage 
of foreigners feels Italian too (about 36%; the percentage increases a lot- to 57,5%- in the case in which the 
foreigners born in Italy or that attended all the schools in Italy are taken into consideration) and how almost 26% of 
the foreigners interviewed have developed a feeling of regional belonging too (they feel abruzzese); also in this case, 
the percentage increases to 40% in the case of foreigners born in Italy or that attended all schools in Italy. Besides, 
23,3% of the foreigners and 45,5% of the Italians interviewed stated to feel cosmopolitan (“citizen of the world”): a 
difference that however seems to decrease with the increase of time of permanence of the foreigners in Italy; few 
non Italian students felt European too (18,8% of the foreign interviewed compared to 51% of the Italians). 
 
Table 7. National identification and multiple belonging 
 
Do you feel No Yes Total 
Italians 20,3% 79,7% 100% 
Non Italians 74,4% 25,6% 100% 
Abruzzese 
Total Italians and non Italians  36,8% 63,2% 100% 
Italians 15,0% 85,0% 100% 
Non Italians 64,1% 35,9% 100% 
Italian 
Total Italians and non Italians 30,0% 70,0% 100% 
Italians 48,9% 51,1% 100% 
Non Italians 81,2% 18,8% 100% 
European 
Total Italians and non Italians 58,7% 41,3% 100% 
Italians 54,5% 45,5% 100% 
Non Italians 76,7% 23,3% 100% 
Citizen of the 
world 
Total Italians and non Italians  61,3% 38,7% 100%  
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Table 8. National identification and multiple belonging for age of immigrates 
 
 
 
To detect the behavior performer during the daily scholastic life and in the group of peers, the students were 
asked to answer with which frequency they express their own ideas in the group of peers, with which frequency they 
exchange videogames, DVD, etc. with their schoolmates or with friends outside the school, with which frequency at 
school or in the groups they attend there are youngsters that are marginalized. From a first analysis of the answers it 
emerged how the Italians interviewed seem to be less bound to the group and express their ideas more frequently 
compared to the foreigners: 53% of the Italians stated that they express their point of view “often”, 45% answered 
“sometimes” and only 1,9% of the Italians said “never”, while almost 56% of the foreigners answered that they 
express  their own ideas “sometimes”, only 31% “often” and 13,3% “never”. 
Instead, to the question “in class do you help or get help in doing class work” the majority of both the Italians and 
the foreigners answered “sometimes” (66,4% of the Italians and 58,6% of the foreigners). To the question if they 
fight to avail their reasons  the majority of the Italians and of the foreigners unanimously answered “never”: about 
66% both of Italians and foreigners. Indeed, from the first results we notice that the Italians exchange  games with 
their classmates with a higher frequency compared to the foreigners ( “never” was answered by 31,2% of the Italians 
and 39,3% of foreigners), while an approaching is registered between Italians and foreigners when considering the 
exchange of games with friends outside the classroom: 55,1% of the Italians and 50,9% of the foreigners answered 
“sometimes”. 
To the question that wanted to investigate with which frequency phenomenon of marginalization takes place in 
the group of peers, 41,4% of the Italians interviewed answered “sometimes” and 29,7% gave the answer “often”; a 
percentage of foreigners (47,9%) a little higher than the answer given by the Italians “sometimes” and a percentage 
of foreigners (20,5%) lower than the Italians gave the answer “often”. To the question “with which frequency in the 
class there are students who are made fun of or marginalized”, a percentage of Italians higher than the Italians 
answered “often”: 45,1% of the Italians and 41% of the foreigners. Therefore, from a first reading of the data it 
seems that the phenomenon of marginalization are conceived mainly by the Italians. For this reason probably factors 
like education play a role that can imply a main sensitization of the Italians towards the attitude of marginalization. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Do you feel No Yes Total 
Foreigners born in Italy or arrived before the age of six 60,0% 40,0% 100% 
Foreigners arrived in Italy after the age of seven 82,4% 17,6% 100% 
Abruzzese 
Italians 20,3% 79,7% 100% 
Foreigners born in Italy or arrive before the age of six 42,5% 57,5% 100% 
Foreigners arrived in Italy after the age of seven 75,7% 24,3% 100% 
Italian 
Italians 15,0% 85,0% 100% 
Foreigners born in Italy or arrived before the age of six 72,5% 27,5% 100% 
Foreigners arrived in Italy after the age of seven 86,5% 13,5% 100% 
European 
Italians 48,9% 51,1% 100% 
Foreigners born in Italy or arrived before the age of six 65,0% 35,0% 100% 
Foreigners arrived in Italy after the age of seven 82,2% 17,8% 100% 
Citizen of 
the world 
Italians 54,5% 45,5% 100% 
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Table 9. Behaviour at school and with the group of peers 
 
With which frequency  Never Sometimes Often Total 
Italians 1,9% 45,1% 53,0% 100% 
Non Italians 13,3% 55,8% 31,0% 100% 
Do you express your ideas when you don’t agree 
with your friends 
Total Italians and non 
Italians 5,3% 48,3% 46,4% 
100% 
Italians 12,5% 66,4% 21,1% 100% 
Non Italians 18,1% 58,6% 23,3% 100% 
In class do you help or are helped with class 
work 
Total Italians e non Italians 14,2% 64,0% 21,8% 100% 
Italians 65,9% 26,1% 8,0% 100% 
Non Italians 66,4% 30,2% 3,4% 100% 
Do you fight to avail your ideas 
Total Italians e non Italians 66,1% 27,4% 6,6% 100% 
Italians 31,2% 46,2% 22,6% 100% 
Non Italians 39,3% 37,6% 23,1% 100% 
Do you exchange games with your classmates 
Total Italians e non Italians 33,7% 43,6% 22,7% 100% 
Italians 18,3% 55,1% 26,6% 100% 
Non Italians 19,8% 50,9% 29,3% 100% 
Do you exchange games with other friends 
Total Italians e non Italians 18,7% 53,8% 27,4% 100% 
Italians 28,9% 41,4% 29,7% 100% 
Non Italians 31,6% 47,9% 20,5% 100% 
In the groups you attend are there any 
youngsters that are made fun of or marginalized 
Total Italians e non Italians 29,8% 43,3% 26,9% 100% 
Italians 14,7% 40,2% 45,1% 100% 
Non Italians 22,2% 36,8% 41,0% 100% 
In your class are there classmates that are made 
fun of or marginalized 
Total Italians e non Italians 17,0% 39,2% 43,9% 100% 
 
Some questions to investigate if Italian and foreign students perceive attitudes of discrimination in class towards 
foreign classmates have been prepared. From the reading of the data, it seems that citizenship doesn’t influence the 
perception of discrimination attitudes. Indeed, unanimously 54% of Italians and of foreigners answered that the 
majority of  Italian classmates the fact that some classmates are not Italian  is of no importance, and 35,2% of 
Italians and 37,4% of foreigners stated that the fact some classmates are not Italian is a major reason of attention and 
for helping them. Even towards the perception of different attitudes of teachers towards the foreigners, the Italian 
and non Italian youngsters  interviewed substantially agree (80,1% the former and 72,5% the latter) in declaring that 
the teachers behave in the same way towards Italian and non Italian students. 
 
Table 10. Perception of discrimination attitudes 
 
Generally do you have the impression that 
for the majority of your classmates the fact 
that some of your friends are not Italian is 
A reason to pay more 
attention and to help them 
A reason to keep them at a 
distance and ill-treat them Indifferent 
Total 
Italians 35,2% 10,9% 53,9% 100% 
Non Italians 37,4% 8,4% 54,2% 100% 
Total Italians and non Italians 35,8% 10,2% 54,0% 100% 
 
Generally do you have the impression 
that the majority of your teachers 
Pay more attention to the 
foreign friends than the 
Italian ones 
Treat your non Italian friends 
worse than the Italian ones 
Treat your non 
Italian friends as 
the Italian ones 
Total 
Italians 14,8% 5,1% 80,1% 100% 
Non Italians 22,9% 4,6% 72,5% 100% 
Total Italians and non Italians 17,3% 4,9% 77,8% 100% 
 
 
As regards the questions that wanted to detect the importance given to the values of life, the data seem to not to 
move away from the National survey of the Iard Institute (2006). Indeed, even in our research there is a strong 
attention on the total sample towards the areas of restricted social relations (family, love, and friendship) and a 
scarce focus on politics. If we distinguish the Italian students from the foreigners, we can observe that a percentage 
of Italians higher than the foreigners considers friendship (88% of Italian and 73,5% of foreigners) and love (80,1% 
of Italians and 66,4% of foreigners) very important. 
No differences between Italian and foreigners have been noticed considering the importance given to education, 
solidarity and fulfilment of own dreams; while sport, free time, freedom and equality seem to be more important for 
the Italians; besides, becoming rich is a little more important for the foreigners. As regards the importance given to 
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religion, we notice a percentage of foreigners higher than the Italians that consider this value “not important or little 
important”, probably ascribed to the students from China. 
 
Table 11. Importance of values 
 
How important are these values important to you in your life? Not important or little 
important 
Quite 
important 
Very 
important Total 
Italians ,8% 4,5% 94,7% 100% 
Non Italians ,9% 6,0% 93,2% 100% 
Family 
Total Italians and non Italians ,8% 5,0% 94,3% 100% 
Italians 4,5% 42,1% 53,4% 100% 
Non Italians 5,2% 51,7% 43,1% 100% 
Work 
Total Italians and non Italians 4,7% 45,0% 50,3% 100% 
Italians 1,9% 10,2% 88,0% 100% 
Non Italians 1,7% 24,8% 73,5% 100% 
Friendship 
Total Italians and non Italians 1,8% 14,6% 83,6% 100% 
Italians 51,3% 40,8% 7,9% 100% 
Non Italians 54,7% 37,6% 7,7% 100% 
Politics 
Total Italians and non Italians 52,4% 39,8% 7,9% 100% 
Italians 14,7% 54,1% 31,2% 100% 
Non Italians 27,4% 38,5% 34,2% 100% 
Religion  
Total Italians and non Italians 18,5% 49,3% 32,1% 100% 
Italians 8,0% 36,4% 55,7% 100% 
Non Italians 4,3% 39,3% 56,4% 100% 
Education 
Total Italians and non Italians 6,8% 37,3% 55,9% 100% 
Italians 6,0% 42,5% 51,5% 100% 
Non Italians 12,8% 46,2% 41,0% 100% 
Sport  
Total Italians and non Italians 8,1% 43,6% 48,3% 100% 
Free Time Italians 1,1% 33,1% 65,8% 100% 
 Non Italians 5,2% 40,5% 54,3% 100% 
 Total Italians and non Italians 2,4% 35,3% 62,3% 100% 
Love Italians 2,6% 17,3% 80,1% 100% 
 Non Italians 8,6% 25,0% 66,4% 100% 
 Total Italians and non Italians 4,5% 19,6% 75,9% 100% 
Freedom  Italians 5,3% 29,4% 65,3% 100% 
 Non Italians 12,0% 36,8% 51,3% 100% 
 Total Italians and non Italians 7,4% 31,7% 60,9% 100% 
Equality  Italians 3,4% 18,7% 77,9% 100% 
 Non Italians 5,3% 31,0% 63,7% 100% 
 Total Italians and non Italians 4,0% 22,4% 73,6% 100% 
Success  Italians 4,5% 44,5% 50,9% 100% 
 Non Italians 3,4% 53,0% 43,6% 100% 
 Total Italians and non Italians 4,2% 47,1% 48,7% 100% 
Solidarity  Italians 3,0% 32,6% 64,4% 100% 
 Non Italians 3,4% 35,9% 60,7% 100% 
 Total Italians and non Italians 3,1% 33,6% 63,3% 100% 
Become rich Italians 35,2% 43,9% 20,8% 100% 
 Non Italians 17,9% 53,8% 28,2% 100% 
 Total Italians and non Italians 29,9% 47,0% 23,1% 100% 
Fullfill dreams Italians 1,5% 23,3% 75,2% 100% 
 Non Italians 4,3% 19,0% 76,7% 100% 
 Total Italians and non Italians 2,4% 22,0% 75,7% 100% 
 
 
From a first reading of the answers given to the questions that wanted to detect some regulative aspects that are 
present in everyday interactions in the family ambit- which regulations confirm the outings, the dress code and the 
people to mix with, regulations regarding the conduction of domestic life and the interest of parents in their 
children’s school life- seem to show that Italians are a little more controlled than the foreigners. Particularly, there is 
a gap of about twenty five points percentage between Italians and foreigners comparing the question “how often do 
your parents ask you how you got on at school”: 73,2% of Italians answered “often”, while the percentage of 
foreigners that gave the same answer decreases to 47,9%. 
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Table 12. Regulative aspects 
 
How often  
Mai 
Qualche 
volta Spesso Totale 
Italians 7,2% 38,5% 54,3% 100% 
Non Italians 19,7% 45,3% 35,0% 100% 
Do your parents check who you go out with 
Total and Italians and non Italians 11,0% 40,6% 48,4% 100% 
Italians 10,6% 34,5% 54,9% 100% 
Non Italians 24,8% 42,7% 32,5% 100% 
Do your parents check where you go when you 
go out 
Total and Italians and non Italians 15,0% 37,0% 48,0% 100% 
Italians 22,6% 42,1% 35,3% 100% 
Non Italians 35,9% 40,2% 23,9% 100% 
Do your parents check what you wear 
Total and Italians and non Italians 26,6% 41,5% 31,9% 100% 
Italians 17,4% 39,4% 43,2% 100% 
Non Italians 26,1% 33,9% 40,0% 100% 
Do your parents check if you do your homework 
Total and Italians and non Italians 20,1% 37,7% 42,2% 100% 
Italians 3,4% 23,4% 73,2% 100% 
Non Italians 10,3% 41,9% 47,9% 100% 
Do your parents ask how you got on at school 
Total and Italians and non Italians 5,5% 29,1% 65,4% 100% 
Italians 6,4% 33,8% 59,8% 100% 
Non Italians 16,2% 37,6% 46,2% 100% 
Do your parents ask you to help with the house 
work 
Total and Italians and non Italians 9,4% 35,0% 55,6% 100% 
 
The topic of friends and the degree of “ethnicity” of these has been dealt with through some questions, about 
having or not friends with a different citizenship than your own and priority associating of boys and girls with same 
citizenship. About 80,3% of the Italians interviewed  has met their friends above all at school and 13,6% in the area 
they live in; the percentage of foreigners that have met most of their friends at school decreases to 58,4%, the 
percentage of foreign youngsters that met their friends in the area they live slightly grows and we observe that 
16,8% of youngsters, above all Chinese, has made friends among the youngsters in the national group of families. 
 
Table 13. Socializing places 
 
You met 
your 
friends 
above all 
In your class or at 
school 
In the area 
you live 
Through sport 
or recreational 
activities 
Among the youngsters  
that belong to the 
National gruop of 
families 
Among the 
youngsters whose 
famiglie associate 
with yours 
Other Total 
Italians 79,8% 13,6% 3,5% ,0% ,8% 2,3% 100% 
Non 
Italians 58,4% 17,7% 7,1% 16,8% ,0% ,0% 
100% 
Total 
Italians 
and non 
Italians 
73,3% 14,8% 4,6% 5,1% ,5% 1,6% 
100% 
 
Besides, almost half of the foreign students interviewed declared to have  both Italians and non Italian friends and 
25,6% to have more Italian friends. To the question “do you associate with youngsters with a different citizenship to 
yours”, over 80% of the foreigners answered “yes”; the Italians that declared to associate with non Italian youngsters 
are 64,6% of the sample. Indeed, almost 39% of the foreigners interviewed stated that they don’t associate in a 
priority way with youngsters of the same nationality. 
 
Table14. Friends association 
 
Your friends are Mostly 
Italians 
Mostly non Italians Both Italians and non 
Italians 
Total 
Italians 61,5% 0,8% 37,7% 100% 
Non Italians 25,6% 25,6% 48,7% 100% 
Total Italians and non Italians 50,5% 8,4% 41,1% 100% 
 
Do you mix with youngsters with different citizenship than yours? Yes No Tot. 
Italians 64,5% 35,4% 100% 
Non Italians 82,6% 17,4% 100% 
Total Italians and non Italians 70,0% 30,0% 100% 
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Do you mix with youngsters with the same citizenship as you? Yes No Totale 
Italians 90,5% 9,5% 100% 
Non Italians 61,2% 38,8% 100% 
Total Italians and non Italians 81,5% 18,5% 100% 
 
4. Conclusions 
From a first reading of the data we notice how substantially the Italians and the foreigners agree on the teaching 
of the Italian Constitution to all students, on the teaching of the history of all populations and cultures. There is 
instead a disagreement between the table referring to the teaching of religion and the display of religious symbols. 
Indeed, while more than half of both the Italians and the foreigners interviewed think that in the school only the 
catholic religion should be taught, as for the religious symbols a higher percentage of Italians thinks that only 
catholic religious symbols should be displayed, while the opinions of the non Italians are assigned to the possibility 
of displaying only catholic religious symbols, of displaying all religious symbols or no religious symbol. Therefore, 
it seems that the opinions of most of the Italians and foreigners agree on a cognitive and cultural level, instead they 
there is a gap when talking about displaying own religious symbols or of other religions. The difference between the 
answers of the two different questions doesn’t show a clash or a contradiction, but rather a different positioning 
towards two ways of presence of religion at school. The use of religious symbols at schools shows on an everyday 
basis, in a transparent way and every reference to a religious belonging, remarking in a more immediate way  which 
religion is recognized and which no. 
Another interesting data is the identity feeling and the one of multiple-belonging. The Italians have developed a 
feeling of national and regional belonging and a significant part of these feels cosmopolitan. On the other hand, a 
good number of foreigners,  except the Chinese, have developed a sense of plural belonging. That grows with the 
growth of the time spent in Italy, that is to say a belonging not only to the place of origin, but also to the host 
religion and country. This was conceivable, the period of permanence plays a positive role in influencing the feeling 
of belonging to the nation of destination. Moreover, among the preadolescents interviewed there is an interesting 
number, but still confined of students that feel also European citizens. 
The creation of the feeling of European belonging must be interpreted within the question of the European 
identity, that is still in act. Indeed, Europe is struggling to find its own identity that goes beyond the model State-
nation and the myth of national homogeneity. The European scenario doesn’t exist in the spaces of everyday life and  
the European constitutional values aren’t taught within the scholastic institutions. 
Therefore the necessity to show these values at school is outlined, that build the foundations of a European 
citizenship (De Wenden, 2009).  With the objective to promote a deeper dialogue between the cultures that is able to 
give the competences to develop «an active European citizenship open to the world, respectful of cultural diversities 
and based on common values in Europe», the European Commission declared the 2008 “European year of the cross-
cultural dialogue” (Desicion n. 1983/2006/EC; European Commission, 2008; Nesse network, 2008).  
Studying the influence that the cultural awareness of the parents has in the formation of cross-cultural relations 
within the school, we noticed how a higher cultural level plays in favour of a stronger  orientation of students 
towards the idea of school as a place where to learn different cultures and  histories of all the populations, as a 
possible place for the cross-religious meeting and, at the same time, towards the idea of the necessity of teaching the 
Constitution, that is to say the knowledge of the laws that regulate the living together in the welcoming country. 
Finally, breaking up the data on friends’ association by nationality and taking out the Chinese- who 
fundamentally declared to meet friends among their own national group- the school seems to confirm to be the main 
place for socializing both for the Italians and the foreigners. 
Therefore, on the basis of the available data it appears how among the foreigners interviewed there is a multiple-
belonging  and integration feeling towards the specific context of welcome- nation and region- and the idea of the 
school as a place where to learn different cultures and, at the same time, the idea of the necessity to understand the 
laws that regulate civil living together in the welcoming country are developing. 
More generally, they start to be outlined among the preadolescents that live experiences in plural contexts of 
multiple-belonging feelings, even if it is only at the beginning. 
1804  Rina Manuela Contini and Antonio Maturo / Procedia Social and Behavioral Sciences 2 (2010) 1794–1805 
The challenge, thou not easy, in which the school is caught is that of being able to allow the full valorisation of 
the diversities live together with the affirmation of common values, for the building of a plural and shared 
citizenship. From this point of view, an important resource is given by the scholastic subjects that can establish an 
occasion of forming cross-cultural competences. For this reason we need to overcome «the  proposals prominently 
identity and European centred in the teaching field of History, conceptualizing the link history-citizenship», consider 
« Geography as a privileged occasion for the formation of world centred consciousness» or «broaden the students’ 
own vision in a cross-religious key» (Mpi, 2007: 18; Mentasti, Ottaviano, 2008).  The cross-cultural dialogue should 
also be thought of as a huge resource for the cross-cultural school, with the purpose to facilitate the development of 
attitudes like respect, recognition, reciprocity in the exploration of the self (Besozzi, 2009). The same ministerial 
indications recall «the opportunity to broaden the students’ own vision in a cross-religious key, aware of the 
religious pluralism that characterizes our society and our educational institutions and of the relevance of the 
religious dimension in a cross-cultural ambit» (Mpi, 2007: 18).  
Cross-cultural education should be conceived also as a specific curricular space that takes on the form of a new 
«education to the citizenship that includes the cross-cultural dimension and has as objectives the openness, equality 
and social cohesion» (Mpi, 2007: 17-18; European Communities Commission, 2008). If we consider society in its 
complex, the educational challenge is placed in the ambit of the larger objective of social cohesion: the failure of the 
scholastic process of new generations can produce in perspective difficulties in the social integration and impede the 
development of social bond and belonging feelings. 
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